CTCH 621: Section 001
Higher Education in the United States 
Tuesdays, 7:20 – 10:00pm, East 121
Instructor: 
Ashley M. Sieman, Ed.D.

Email:

asieman@gmu.edu
Phone: 
703-993-4081
Office Location:
 SUB I, Room 4218

Office Hours:  
By appointment

Course Description: 
This course is designed to engage current and future higher education leaders, researchers, and administrators in a critical examination of the history of higher education in the United States. Through readings, lectures, primary source analysis, collaborative learning activities, and group discussion, students will investigate how the philosophical, social, and political context; structure; function; curriculum; governance; finance; and outcomes of America’s colleges and universities have evolved from the colonial period to the present. By developing a working knowledge of the events, trends, and issues that have shaped American higher education, students will be better equipped to identify, evaluate, and respond to the complex and critical issues facing higher education today. 
Learning Outcomes:  
Upon successful completion of this course, students will be able to:   
1. Identify the major philosophical, social, political, and economic shifts that have influenced the evolution of higher education in the United States;  

2. Describe the contributions that diverse populations have made throughout the history of higher education in the United States; 
3. Describe the various types higher education institutions in the United States and track their evolution over time; 
4. Describe the evolving role of key stakeholders in higher education, including students, faculty, administrators, the federal government, and governing bodies; 
5. Access, interpret, and evaluate primary historical sources; 
6. Analyze higher education events and trends using historical methods; and
7. Demonstrate graduate level writing, speaking, and listening skills. 

Required Texts: 

Thelin, J.R. (2011). A history of American higher education (2nd ed.). Baltimore, MD: The Johns 
Hopkins University Press. 

Wechsler, H.S., Goodchild, L.F., & Eisenmann, L. (Eds.) (2007). ASHE reader series: The 
history of higher education (3rd ed.). Boston, MA: Pearson Custom Publishing. 

Gasman, M. (2007). Envisioning black colleges: A history of the United Negro College Fund. 

Baltimore, MD: The Johns Hopkins University Press. 

Course Requirements and Grading
Reading and class participation (15%)




Weekly
Due to the formative and interactive nature of this course, it is imperative that you come to class prepared to engage in discussion and in-class activities related to the events, themes, and issues that were identified in the required readings. Prior to class, you must critically read all of the required readings for the identified class session. There is no need to bring your textbooks to class. In-class discussions and assignments will focus on analysis and application of primary source documents in relation to the required reading. 
Your participation grade is dependent on your attendance and the quality of your contribution to class discussions and activities. The criteria used to evaluate your participation is as follows: 
1. Attendance;
2. Quality of participation (e.g., integration and consideration of course readings, reasoned and thoughtful responses to questions); and
3. Respect of others 

One participation point will be assigned per class session if you meet all of the above criteria. You must let the instructor know by NOON on the day of class if circumstances prevent you from being in class or require you to arrive late or leave early. Unexcused absences will affect your participation grade.
 If you are absent or miss a portion of any class session you are responsible for the content delivered. Please consult a classmate for any work you may have missed. 
Primary source analysis (10%)





Weekly

Each week you will locate and analyze a primary source that is related to the events, themes, and issues identified in the required readings. This is in addition to the primary source identified as required reading in the syllabus (if applicable). You must post your primary source along with one paragraph explaining what it is and what it tells us about the period in which it was created. Your submission should be posted to Blackboard as a NEW Discussion Board Thread no later than NOON on the day of class. You should also bring one copy of your primary source to class to share and discuss with your peers. Early submissions are encouraged. Each primary source submission should be unique, so check Blackboard to make sure that the source you have selected has not already been selected by another student.  You must post a source to claim it. The instructor will integrate select primary source submissions into class activities.  To receive full credit, you must identify and post a primary source for 10 of the 12 weeks (1 point per week) between September 4 and November 27. Identifying a primary source for more than 10 weeks will earn you up to two extra credit points.

Course Assignments (40% total)
Chose two different assignments (20% each) from the Assignment Menu below.  The first assignment will be submitted on October 2 and the second on November 13. Each assignment should be limited to 5 pages. 
Assignment Menu (Choose 2) 

Book Review: Choose, read, and critique a scholarly book that pertains to some aspect of the history of higher education. Your critique should include: (a) a summary of the book describing the essential points, issues, or themes; (b) a contextual analysis of the book; (c) an explanation of how it relates to other works that address the same issue (cite examples); and (d) a detailed description of the book’s strengths and weaknesses.  You must draw on outside scholarship to discuss the book. You may not use the course textbooks. Example reviews and title suggestions are provided on Blackboard. Avoid looking at other reviews of your chosen book. 
Point of View Essay: Write an essay from the point of view of someone involved in a historical event that is significant to higher education. For example, if you wanted to write about student activism in the 1960s on college campuses, you might write from the point of view of either a student or administrator. You must take on the character of a specific individual (whether real or fictitious); this means that your essay should be written from the first-person perspective. Use primary and secondary sources to inform your essay. Someone reading your essay should be able to understand the perspective of your person as well as the varied circumstances of the historical event you are describing. 

Oral History:  Select an individual to interview who is associated with an important aspect of the history of higher education. Craft a list of questions based on your understanding of the historical context. Conduct an oral history interview of the person.  Write a short essay regarding what you have learned about the history of higher education as a result of the interview. You may not interview an immediate family member or classmate. Use direct quotes from the interview and primary and secondary sources to support your essay. 

Analysis of a Historical Document: Obtain a historical document related to higher education and conduct a critical analysis of that document. Your critique should include (a) a description or summary of the document; (b) an analysis of the document’s meaning that draws upon scholarly work pertaining to the document; (c) a description of how the document and your subsequent analysis inform the study of higher education.  
Policy Memo: Prepare a policy memo advocating a specific perspective on a current policy related issue. Use historical data, class readings, and other sources to inform your argument. For example, if you write about affirmative action, include a history of this policy and use what you have learned in class through appropriate outside readings to guide your discussion. You must decide to whom your memo will be addressed and what role you are taking on as the writer. For example, if you wish to write a memo about athletics, you might choose to write as a coach addressing the director of the athletics department, or as the president of a university addressing the president of the NCAA. Be Creative!

Final Project: Past/Present/Future Analysis (35%) 



See dates below
Students will work either individually or in teams of 2-3 to select and critically analyze the past, present, and future of a contemporary higher education issue using historical methods. The issue should have BOTH a specific institutional focus AND a national focus.  
Each project will be evaluated based on the following components: 

1. Initial Ideas Paper (September 11): In one page, present 2-3 initial ideas about the issue that you want to explore for the final project. What is the big question that you are interested in exploring? Why is it interesting/important? Also, please indicate if you are working individually or in a team. Only one ideas paper needs to be submitted per team.  
2. Outline and Annotated Bibliography (October 16): Provide an outline of your analysis of the past, present, and future of your identified issue. Attach an annotated bibliography of at least 10 sources used in your analysis. Primary and secondary sources must be used. 
3. Executive Summary (November 27):  Prepare an executive summary of your analysis. Your summary should identify the historical question pursued, demonstrate how your selected primary and secondary sources inform your analysis of the past, present, and future of the issue, and identify three major conclusions found from your analysis. For the final analysis summary, at least 15 sources must be used.  Limit your executive summary to 10 pages. 
4. Presentation and facilitated discussion (December 4 and 11): Create a 30 minute presentation AND facilitated discussion during which you will present the results of your historical analysis. You may use PowerPoint or another program to supplement your presentation but you may not give your presentation by reading from slides.  
Requirements for Written Work

Unless otherwise noted, all written work should be typed, double-spaced, have one-inch margins and use 12 pt. Times New Roman font. DO NOT DEVIATE FROM THESE REQURIEMENTS. All papers must follow the formatting, referencing, and style of the APA Publication Manual (6th ed.). Page guidelines refer to the recommended text. References are additional.
Written assignment will be graded on the following criteria: 

1. Organization and development of ideas;
2. Soundness of analysis;
3. Writing quality; and
4. APA formatting, referencing, and style.
Assignment Due Dates and Late Work

Assignments are due in class on the dates identified in the syllabus. Any work submitted late will automatically receive a 5-point deduction. Work submitted more than one week late will not be graded unless official documentation of extenuating circumstances is provided. 

Grades:
	Grade
	Scale
	Quality Points

	A +
	97% +
	4.00

	A  
	94-96%
	4.00

	A -
	90-93%
	3.67

	B +
	87-89%
	3.33

	B
	84-86%
	3.00

	B -
	80-83%
	2.67

	C
	77-79%
	2.00

	F
	76 and below
	0.00


Academic Integrity: The integrity of the University community is affected by the individual choices made by each of us. GMU has an Honor Code with clear guidelines regarding academic integrity (http://academicintegrity.gmu.edu/honorcode/). Three fundamental and rather simple principles to follow at all times are that: (1) all work submitted be your own; (2) when using the work or ideas of others, including fellow students, give full credit through accurate citations; and (3) if you are uncertain about the ground rules on a particular assignment, ask for clarification. No grade is important enough to justify academic misconduct. Plagiarism means using the exact words, opinions, or factual information from another person without giving the person credit. Writers give credit through accepted documentation styles, such as parenthetical citation, footnotes, or endnotes. Paraphrased material must also be cited. If you have any doubts about what constitutes plagiarism, please see me.

Accommodations for Disabilities: If you have a documented learning disability or other condition that may affect academic performance you should: 1) make sure this documentation is on file with the Office of Disability Services (http://ods.gmu.edu) (SUB I, Rm. 2500; 993-2474) to determine the accommodations you need; and 2) talk with me to discuss your accommodation needs.
Email Communication: Students must use their MasonLIVE email account to receive important University information, including messages related to this class. See http://masonlive.gmu.edu for more information.
Electronic Devices: Regarding electronic devices (such as laptops, cell phones, etc.), please be respectful of your peers and your instructor and do not engage in activities that are unrelated to class. Such disruptions show a lack of professionalism and affect your ability to actively participate.

University Resources: 
Higher Education Program: http://highered.gmu.edu/ 
MAIS Program: http://mais.gmu.edu/ 
GMU Libraries: http://library.gmu.edu/ 

Writing Center: http://writingcenter.gmu.edu/
Course Schedule

	August 28
	Introduction and Overview
Why should we study the history of higher education? How will we study it? What does it mean to think like a historian?
· Introductions

· Purpose of the course: Why should we study the history of higher education?

· Structure of the course: How will we study the history of higher education?

· Review of the syllabus and discussion of requirements

· Overview of course organization (handout)
· Historical thinking: What does it mean to think like a historian?
· Acquiring information, examining dilemmas, analyzing through own lens

· Historical thinking exercise (in class)
· Finding and evaluating sources (handout)
· Higher education’s big questions (in class film)
· Small group brainstorm of possible topics for past/present/future project

	September 4


	The Colonial Colleges
Required Reading:
Thelin: “Introduction” (xxi-xxx) and “Colleges in the colonial era” (1-40).
ASHE: “History of higher education in the United States” (36-48).

 “From religion to politics” (75-92),  “The Harvard tutors” (93-103), “For the children of the infidels” (104-111), and “Collegiate living and Cambridge justice” (126-138).
Mason Library Primary Source Research Guide: http://infoguides.gmu.edu/content.php?pid=359456&sid=2939678
Primary Source: Harvard Charter, 1650. [Blackboard]

Recommended Reading: 

ASHE: “History of universities” (6-35) and “The social function of eighteenth century higher education” (139-148).

Brundage, A. (2007). Going to the sources: A guide to historical research and 

writing (4th ed.). Wheeling, IL: Harlan Davidson.

Assignments Due: 

Primary Source


	September 11


	The Antebellum Period

Required Reading:

Thelin: “Creating the American way” (41-73)

ASHE: “The antebellum college and academy” (154-171), “The Yale Report of 1828 and liberal education” (184-192), and “College enthusiasm” (172-183).
Whitehead, J.S., & Herbst, J. (1986). How to think about the Dartmouth College case. History of Education Quarterly, 26 (3), 333-349. 
Wagoner, J.L., Jr. (1986). Honor and dishonor at Mr. Jefferson’s university: The antebellum years. History of Education Quarterly, 26 (2), 155-179. 

Primary Source: Yale Report, 1828. [Blackboard]

Recommended Reading: 

ASHE: “The political culture of American’s antebellum colleges” (237-253).
Assignments Due: 

Primary Source 
Past/Present/Future Initial Ideas Paper

	September 18
	Land Grants, Research Universities, and Normal Schools
Required Reading:

Thelin: “Diversity and adversity” (74-109).
ASHE: “Backdrop” (260-277), “Misconceptions about the early land-grant colleges” (280-290),“The origins of federal support for higher education” (310-314), “Toward system” (332-345), “The rise of university management” (360-376), and “The era of multipurpose colleges in American higher education” (360-376). 
Primary Source: Morrill Act [Blackboard]
Recommended Reading:

Scott, J.C. (1999). The Chautauqua movement: Revolution in popular higher education. The Journal of Higher Education, 70(4), 389-412. 

Assignments Due: 

Primary Source

	September 25

	Higher Education for Women and Women’s Colleges

Required Reading: 

ASHE: “From republican motherhood to race suicide” (204-212), “The impact of the “cult of true womanhood” on the education of black women” (213-220), “Possibilities and limitations” (221-236), and “From seminary to university” (529-553).
Primary Source: Thomas, M.C. (1904) “Education of women.” http://pds.lib.harvard.edu/pds/view/2573576?

Recommended Reading: 

Conway, J.K. (1974). Perspectives on the history of women’s education in the United States. History of Education Quarterly, 14(1), 1-12. 

Assignment Due: 

Primary Source

	October 2
	Higher Education for African Americans & HBCUs

Required Reading: 

ASHE: “An academic Gresham’s Law” (442-456), “Training the apostles of liberal culture” (474-499), “The American compromise” (500-512), and “A backward glance forward” (662-674).
Albritton, T.J. (2012). Educating our own: The historical legacy of HBCUs and their relevance for educating a new generation of leaders. Urban Review, 44, 311-331. 

Primary Source: W.E.B. Du Bois “The talented tenth” [Blackboard]

Recommended Reading: 

Brazelle, J.C. “Bricks without straw”: Missionary sponsored black higher education in the post-emancipation era. 

Assignment Due: 

Primary Source

Assignment 1

	October 9
	NO CLASS: Columbus Day Recess
Conduct research for your Past/Present/Future project


	October 16


	The Great American University 
Required Reading:
Thelin: “Captains of industry and erudition” (110-154).
ASHE: “Rethinking American professional education” (412-420), and “Surveying the Professions” (421-429”).
Oleson, A. & Voss, J. (1979). The organization of knowledge. Bulletin of the American Academy of Arts and Sciences, 32(8), 10-31. 

Primary Source: TBD
Recommended Reading:
Ross, D. (1997). “The development of the social sciences” [Reserves]
Assignment Due: 

Primary Source

Past/Present/Future: Outline and Annotated Bibliography (minimum 10 sources)

	October 23
	College Life, Expansion & Reform
Required Reading: 

Thelin: “Alma mater” (155-204) and “Success and excess” (205-259).
ASHE: “Value conflict on the community college campus” (564-573).
Schwartz, R.A. (2003). The rise and demise of deans of men. The Review of Higher Education, 26(2), 217-239. 
Primary Source: “Lowell on dormitories and college life” (1904). http://collegiateway.org/reading/lowell-1904/

Recommended Reading: 

Hutcheson, P.A. (1999). Reconsidering the community college. History of Education Quarterly, 39(3), 307-320. 
Assignment Due: 

Primary Source


	October 30
	The Impact of War

Required Reading:

Thelin: “Gilt by association” (260-316).
ASHE: “A World transformed” (597-618), “The AAUP from 1946-1958” (619-637). 

Clark, D.A. (1998). “The two Joes meet. Joe College. Joe Veteran”: The G.I. Bill, college education, and American culture. History of Education Quarterly 38(2), 165-189. 

Primary Source: GI Bill of Rights 1944 [Blackboard] 

Recommended Reading: 

Levine, D.O. (1988). Colleges go to war. In D.O. Levine, The American college and the culture of aspiration, 1915-1940. Ithaca, NY: Cornell University Press.  
Assignment Due: 

Primary Source

	November 6
	Philanthropy and Higher Education
Required Reading: 

Gasman: Envisioning black colleges

Wren, D.A. (1983). American business philanthropy and higher education in the nineteenth century. The Business History Review, 57(3), 321-346. 

Bernstein, A. R. (2003). Is philanthropy abandoning higher education? The Presidency, 6(3), 34-37. 

Hall, C. & Thomas, S.L. (2012, April). ‘Advocacy philanthropy’ and the public policy agenda: The role of modern foundations in American higher education. Paper presented at the 93rd annual meeting of the American Educational Research Association, Vancouver, CA.
Primary Source: TBD
Recommended Readings: 

Curti, M., & Nash, R. (1965). Philanthropy in the shaping of American Higher education. New Brunswick, NJ: Rutgers University Press. 

Assignment Due: 

Primary Source


	November 13
	Access, Empowerment, and Unrest
Required Readings: 

Thelin: “Coming of age in America” (317-362).
ASHE: “Higher education of American Indians” (694-702), “Asian Americans in higher education” (751-756), “Historical perspectives on Latino access to higher education” (757-774), “American student politics” (775-789).
Asitn, A., Astin. H., Bayer, A. & Bisconti, A. (1997). Overview of the unrest era. 
Primary Source: The report of the President’s Commission on campus unrest. [Blackboard]
Assignment Due: 

Primary Source

Assignment 2

	November 20


	Affordability, Accountability, Privatization, and Commercialization
Required Readings: 

Thelin: “A New Life Begins” (363-398). 

Bok, D. (2003). The roots of commercialization. In universities in the marketplace: The commercialization of higher education. Princeton, NJ: Princeton University Press. [Reserves]

Massey, W. (2004). Collegium economicum: Why institutions do what they do. Change, 36(4), 26-36. 

Heller, D.E. (2011). Trends in the affordability of public colleges and universities: The contradiction of increasing prices and increasing enrollment. In D.E. Heller (Ed.). The states and public higher education policy affordability, access, and accountability. Baltimore, MD: The Johns Hopkins University Press. [Reserves]
Zumeta, W. (2011). Public policy and accountability in higher education: Lessons from the past and present for the new millennium. In D.E. Heller (Ed.). The states and public higher education policy affordability, access, and accountability. Baltimore, MD: The Johns Hopkins University Press. [Reserves]
Primary Source: Committing to Quality [Blackboard]
Assignment Due:

Primary Source


	November 27
	The Future of Higher Education
Course evaluations

Required Readings: 

ASHE: “American higher education: Past, present, and future” (582-596), “Perspectives on open-access higher education” (724-739), “The Disappointment of success” (792-800). 
Duderstadt, J.J. (1998, May). The 21st century university: A tale of two futures. Paper presented at the North American and Western European Colloquium on the Challenges Facing Higher Education, Lausanne, Switzerland. 

Gumport, P.J. & Chun, M. (2005). Technology and higher education: Opportunities and challenges for the new era. National Center for Postsecondary Improvement, Stanford School of Education, Stanford, CA. 
Primary Source: TBD

Assignments Due: 
Primary Source

Executive Summary: Past/Present/Future Analysis (minimum of 15 sources)

	December 4
	Student Presentations 
Assignment Due: 

Past/Present/Future Analysis Presentation

	December 11
	Student Presentations (if needed)

Pot Luck Dinner 

Assignment Due: 

Past/Present/Future Analysis Presentation


�Absence for Religious Observances or Participation in University Activities: A reasonable effort will be made to allow students to observe their religious holidays and/or to participate in university-sponsored activities. Students must provide the instructor, within the first two weeks of the semester, with the dates of major religious holidays on which they will be absent, and the dates for which they are requesting an excused absence for participation in any university-sponsored activity scheduled prior to the start of the semester, and as soon as possible otherwise.


� Assignments created by Marybeth Gasman, used with permission.


� Adapted from an assignment created by John O’Connor, used with permission
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